I was dismayed to see when reviewing an undergraduate research text-one of the enlightened ones that give qualitative research equal time in the curriculum-that qualitative inquiry was being taught in parallel to quantitative research. In fact, this text was intended for students learning qualitative and quantitative in the same research class. The text, with an underlying philosophy of equality, presented the student with one chapter on quantitative and then one on the same topic in qualitative. For instance, students were supposed to be taught sampling for quantitative research, then sampling for qualitative, then move on to some other topic in the research process, learning first quantitative conventions, then qualitative.
this not been questioned by reviewers and those of us using the text? What are the assumptions underlying the various modes of learning qualitative research? The following are simply my best guess.
Assumption 1: There Is a Clear Link Between Qualitative and Quantitative Research
One is the converse of the other. Qualitative research is simply another way of doing things, a different way of getting to the same goal. From this perspective, if you understand sampling quantitatively, then you simply learn new strategies to understand qualitative research.
This stymies me. I cannot understand how a quantitative researcher could possibly appreciate qualitative sampling strategies without understanding qualitative analytic processes and goals. Furthermore, as the principles and rationale of qualitative sampling directly contradict the principles of quantitative sampling, direct comparison of the two (and learning the quantitative first) makes qualitative methods appear weak, easy, and simplistic.
Assumption 2: Knowing Quantitative Research Helps You Learn and/or Understand Qualitative
These folks believe that if they are good quantitative researchers, understanding, doing, and evaluating qualitative research is just a matter of learning a few more rules or strategies. They do not realize that qualitative inquiry is a whole new way of thinking, that qualitative strategies do not stand alone, and that qualitative research methods are cohesive and consistent sets of procedures that cannot and should not be separated from the whole. I do not believe you can become a qualitative researcher operating from a comparative framework, bouncing off and simply making adjustments to quantitative norms and principles. Understanding quantitative research helps me explain qualitative research to quantitative researchers, but it does not help me do qualitative research.
Assumption 3: Quantitative Researchers Can Learn Qualitative Research Simply by Trying It
Overheard at a workshop from the row behind me:
Have you tried this yet, Marg? Yes, and I must say I am getting very good at it! Can one learn qualitative inquiry by trial and error? Perhaps, but it must be a very slow and unnecessarily painful process.
I believe we are most vulnerable to quantitative qualitative research in the areas of mixed-method designs. Here, qualitative components have often been added on to meet RFP (request for proposals) requirements or at the urging of a committee during the revision of a proposal.
But are these research efforts, or the efforts of researchers "trying it," any good? I do not know-how can I know? I only know that QHR has a very high rejection rate, and most often these rejections occur because of methodological problems: The sample is not saturated or has been randomly selected; a framework has been used inappropriately; the methods "approach," or the researchers do not carefully adhere to the method being used; or the writing is distinctly quantitative, with many things counted, and so forth, when counting is meaningless. All shades of quantitative approaches to qualitative inquiry.
There may be other problems not listed here, but one more time, the onus is on us, on qualitative researchers, to monitor and to control the teaching of our methods and how these methods are communicated to others.
QHR has a started a new section, Teaching Matters, to provide a forum for such discussion, and I hope this editorial will urge some of you to address these important issues. Perhaps I am preaching to the choir, but our journal can at least help us become conscious of all of these important issues, look about, become aware of what is happening in our own institutions, with our own students, and proactively mold our own discipline. The first message we need to give, loud and clear, is that qualitative inquiry is not a variation of quantitative research.
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